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Revised 7/16/87

Change of Language for R.1.1.a, Ingructional Staff Section of the "Standards of Qudity and
Curriculum Guidelines for Preschool Programs for Four Year Olds."

R.1.1. Qudlity Indicators  The early childhood teacher has educationd training
induding:

a. Anearly childhood (ZA) endorsement or bachelor's degree in early
childhood/preschool education or child development; or equivalent
continuing education experience, as approved by the State Board of
Education; or equivaent experience, as a certified dementary teacher
of children O through 6 years of age.

Certified lementary teachers who do not have either ZA endorsement or
equivaent State Board of Education approved continuing education units
may be employed beginning September 1, 1988, if enrolled in an early
childhood preschool education or child development program and must
complete the ZA endorsement program within five years. Beginning
September 1, 1993, dl teachers must have early childhood (ZA)
endorsement.

Certified dementary teachers assigned to preschool programs prior to
September 1, 1988, who do not meet either of the above criteria, may
continue to teach young children.

At the regular meeting of the State Board of Education on July 15, 1987, the following interpretation of
the above quality indicator (R.1.1.a)) was adopted.

Certified dementary teachers assigned to preschool programs prior to September 1, 1988 may continue
to teach in preschool programs; and will receive upon application, aletter of goprova from the State
Board of Education indicating authorization to continue to teach in preschool programs.

Certified el ementary teachers who do not have aZA endorsement may be employed beginning
September 1, 1988, if enrolled in an early childhood/preschool education or child development program
leading to the ZA endorsement and must complete the program within five years.

Beginning September 1, 1993, dl teachers must have the early childhood (ZA) endorsement to teach in
preschool programs.
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INTRODUCTION

Recognizing the value and need for preschool education programs for four-year-olds, the State Board
of Education gppointed an Early Childhood Ad Hoc Advisory Committee in July, 1985. Parents,
professonds, representatives of various agencies, organizations, and ingitutions concerned with the
education and welfare of young children were commissioned to develop "Standards of Quality and
Curriculum Quiddines for Preschool Programs for Four-Y ear-Olds™ The committee began working in
November, 1985 and concluded its assgnment in May, 1986. Their commendable efforts resulted in a
draft of the contents that follow.

The Department of Socia Services was represented on the committee responsible for the drafting of this
document. The completed draft was aso submitted to the agency for review and assurance that the
information and direction provided fit within the framework on Public Act 116, the licensng regulations
for dl child care programs. Specid consderation was given to this issue because Public Act 574 of
1978 requires child care centers, established by loca or intermediate school didtricts, to comply with
Public Act 116 of 1973, as amended.

This document is designed to assst adminidrators, teachers and parents in developing high qudity
preschool education programs for four-year-olds. The ideas presented are based on principles set forth
and confirmed by research concerning the individua needs of young children, the areas and sequence of
development, and the atmosphere and conditions under which children learn best. This information is
intended to provide the direction needed to design and implement programs that meet the specific and
different needs of children in the targeted age group, rather than developing programs that require
children to meet ingppropriate and unreasonable demands.

Included is a set of "critica dements or components' which are used to define "quaity” and recognized
as determinants of program results. Subsequently, philosophy, population/access, curriculum, learning
environment and equipment, advisory council/community involvement, parent/family involvement,
funding, administrative/supervisory, and indructiond staff personnd are presented as distinct aress for
which standards have been established.

These sandards are offered by the State Board of Education as measures for identifying and comparing
the quditative and quantitative vaue of a preschool program. They articulate what is expected or
considered "appropriate’ and adequate for quality programming and are suggested as a model for
emulation.

Standards of qudity lised for the area of curriculum are dso recommended as "guiddines' for
curriculum development. In this cgpacity, they ddineate specific and important factors for the
establishment of aframework within which acceptable curriculum is expected to fit.

It is hoped that this information will be used to promote and improve understanding for the development
and implementation of gppropriate and achievable gods, objectives, and activities for the learning and
development of our four-year-olds.






EARLY CHILDHOOD AD HOC ADVISORY COMMITTEE

The basic contents of this document are based on the advice and recommendations of the following
committee members, with input from the groups and organizations they represent. The Michigan
Department of Education is sincerdly grateful to these individuas for the time and effort devoted to
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MICHIGAN STATE BOARD OF EDUCATION
PHILOSOPHY OF EARLY CHILDHOOD EDUCATION*

It istheintent of the Michigan State Board of Education to propose and support early childhood
programs that recognize each child as awhole person whose growth occurs in developmentd stages
that are sequential and continuous. These programs are based on a premise thet children learn best
when there are planned, multiculturd, nonsexist, devel opmentdly/age appropriate curriculum; qualified
and nurturing relationships between home, school and the wider community: opportunities for the
participation of parents and other family members in the development and implementation of the
program; and continuing evauation systems which assess and review the progress, performance and
development of children, personnd, and overal program.

These conditions are articulated and presented as the basis upon which al early childhood education

programs are developed, planned, implemented, evaluated, and revised to provide the best chance for a
qudlity lifefor young children.

* Approved by the State Board of Education, September 9, 1986.



DEFINITIONS

Adminigrative/Supervisory Personnd - Personnd at the locd level who are responsible for
administering and/or supervising program services and activities of the early childhood education
program and providing leadership to the ingtructiond staff. Such personnd could include digtrict level or
building administrators'supervisors who are responsible for the early childhood education program or a
cluster of programs of which early childhood education isincluded. Also included are program
directors and speciaists.

Advisory Council/Community Involvement - An organized group of personswho serve asa
communication link between the home, school, and community. This council asssts adminigtrators and
teachersin planning, developing, and reviewing the early childhood education program.

Approach - The generd methodology and technique used to establish or maintain an environment
conducive to nurturing, simulaing, and guiding the learning and development of young children.

Child Development Associate (CDA) - Nationaly recognized credentid awarded through the Council
for Early Childhood Professional Recognition, a subsdiary of the National Association for the Education
of Young Children, to individuas who have demondtrated criteria-based competence in working with
children 3-5 years of age.

Criterion - A descriptive statement of a subtopic or component of a given standard.

Curriculum - The content and compaosition of the preschool program, including dl daily activities,
trangtions and routines which impact on the child's physicd, socid, emotiond, and intellectud
development.

Learning Environment and Equipment - The physica setting, including the availability and arrangement of
gpace and al appointments, such as toys and other materials or supplies needed to operate a preschool
program.

Funding - The provision, appropriation and use of monies to support operation of the early childhood
educetion program.

Early Childhood Education - Provision of purposeful experiences, public or private, aimed at guiding the
physicd, emotiond, intellectud, and socid development of young children, 0-8 years of age, * or
through the third grade.

Early Childhood is defined by the National Association for the Education of Y oung Children as the period between
birth and age 8. Content of the document relates specifically to programs for children 4 years of age or programs which
immediately precede the kindergarten experience.
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Ingtructiond Personnd - The ingructiond gtaff includes dl personnel who are assigned respongbility for
teaching or asssting in teaching in the early childhood educeation program. Such personnd may include
the early childhood teacher, paraprofessiona or associate teacher, teacher aide or teacher assistant,
supplementary staff, and nonpaid personnd including parents and other volunteers.

Parent/Family Involvement - Family-oriented programs which are integrated into the overal early
childhood education program and which provide parents and other family members with opportunities
to participate in al phases of program development and implementation. Opportunities for parents and
families to receive support, expand knowledge of child development, increase parenting skills, and
extend children'slearning a home are included.

Philosophy - An underlying theory or statement of fundamental bdliefs which establishes a framework
for program decisions and provides direction for goa setting and program implementation. The
foundation upon which al activities are based.

Population/Access — Policies, procedures, and conditions that influence or determine who will have
access to the early childhood education program and which assure that children who meet established
eigibility criteriashdl not be excluded from participation because of digtinguishable persond
characterigtics.

Preschool/Pre-Kindergarten Program - As used in this document means a program which immediately
precedes the kindergarten experience and is specifically desgned for children who are at least 4 years
old by December 1 of the enrollment year.

Preprimary Programs - Programs which precede kindergarten specifically designed for children 0-4
years of age.

Public Act 116 - Licensing rulesfor child care centers promulgated by the authority of the Michigan
Department of Socid Services which set forth the minimum standards for the care and protection of
children attending Michigan's day care centers and nursery schools.

Qudity Indicator - A specific description of an outcome, condition, process, role, function, etc., of a
component of the criterion which can be observed and used to determine the extent to which standards
are met.

Standards of Qudlity - A group of acknowledged measures of comparison for quditative and/or
quantitative value which outlines what is expected or considered appropriate and adequate for the
operation of ahigh quality preschool program for four-year-olds.

Structure - The arrangement under which children and personne function, and the organization of
activitiesto meet individua and group needs in ateaching/learning Stuation.

Supplementary Staff — Non-paid personnel, such as parents, volunteers, etc.
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The titles, associate teacher and teacher assistant, as used in some settings, are included to concur with the nomenclature
provided by the National Association for the Education of Y oung Children.

Thetitle "Preschool Program™ may be used interchangeably with "Pre-Kindergarten Program" because both refer to the
period that immediately precedes the kindergarten experience.

12



Validated Insruments - Instruments for evauation and assessment which have been tested for accuracy
by comparing or correlating test results with other criterion or index.

Whole Person - The results of child growth and development in the four fundamenta areas: physicd,
socid, emationd, and intdllectud.

ZA Endorsement - Endorsement given by Michigan colleges and universities upon completion of an 18-
hour early childhood education program requirement, which is recognized by the Michigan Department
of Education as fulfillment of teacher certification in pre-kindergarten and kindergarten.

13



STANDARDS OF QUALITY AND CURRICULUM GUIDELINES

The Standards of Qudity and Curriculum Guidelines have been developed to assist locad educationd
agenciesin the assessment of any pre-kindergarten program (regardless of funding source), and in the
design of new pre-kindergarten programs to meet the unique needs of young children.

In order to facilitate communication and understanding, the following scheme or format is used.
STANDARD - A descriptive statement established by the committee and used asamode of
quditative and quantitative characteristics for assessment of existing programs and
for the development of new programs.
CRITERION - A descriptive statement of a subtopic or component of a given standard.
QUALITY INDICATOR - A component of the criterion, such as an outcome,
condition, process, role, function, etc., which can be

observed and used to determine the extent to which
standards are met.

14



PHILOSOPHY

An underlying theory or statement of fundamenta beliefs which establishes a framework for program
decisons and provides direction for god setting and program implementation.  The foundation upon
which dl activities are based.

15



PHILOSOPHY

A. STANDARD: A WRITTEN PHILOSOPHY FOR THE EARLY CHILDHOOD EDUCATION

PROGRAM IS DEVELOPED AND UTILIZED ASTHE BASISFOR
MAKING PROGRAM DECISIONS AND ESTABLISHING PROGRAM
GOALS AND OBJECTIVES.

A.1l. Criterion: The philosophy is developed with input from early childhood steff,
adminigtrators, parents and community representatives, and recommended for
adoption by the local board of education.

A.1.1. Qudlity Indicators.  The philosophy is:

a. Deveoped by incorporating suggestions from the early childhood education
daff, adminigrators, parents, and community representatives.

a. Reviewed every three years by the staff and advisory committee.

b. Revisad or updated to reflect staff and advisory committee input, new
legidation, research findings or other signif icant factors which impact early
childhood education, and recommended for adoption by the loca board of
educetion.

A.2. Criterion: The philosophy States the rationde for the early childhood education program.
A.2.1. Qudlity Indicators.  The early childhood education program philosophy:

a. Supports state and locd gods, sandards and guiddines for an early
childhood educetion program.

b. Isconsgent with other educationd philosophiesthat affect the early
childhood education program.

c. Réflectsthe current legidative intent for the early childhood education.

d. Reflectsthe socid, economic, culturd, and familia needs of the society as
well as the community.

e. ldentifies educationd, and/or interdisciplinary theories referenced as
resources.

A.3. Criterion: The philosophy is reviewed and agpproved by the loca board of education.

16



A4

Criterion:  The philosophy is gpplied to dl components and facets of the program.
A.4.1. Qudity Indicators.  The philosophy is:
a. Inprinted form and available to dl interested persons.
b. Specificdly digtributed to early childhood education steff,
adminigtrators, governing board members, advisory committee

members, and parents.

A.4.2. Qudity Indicators.  The philosophy is utilized in the early childhood education
program for:

a. ldentifying program goas and objectives.
b. Planning the program.

c. Devedoping the program content.

d. Implementing the program.

e. Evduaing the program.

f. Revigng the program.

0. Devdoping adminidrative, supervisory, indructiond and pargprofessod job

descritions.

17



POPULATION / ACCESS
Policies, procedures, and conditions that influence or determine who will have accessto the early

childhood education program and which assure that children who meet established digibility criteriashal
not be excluded from participation because of distinguishable personal characterigtics.
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POPULATION / ACCESS

B. STANDARD: POPULATION/ACCESS-THE TARGET POPULATION ISIDENTIFIED
AND HASACCESS TO AN EARLY CHILDHOOD EDUCATION

PROGRAM.

B.1. Criterion: Theearly childhood education program is made available in a manner that does
not exclude or limit participation on the basis of race, color, nationd origin,
religion, sex, handicapping condition, or Socio-economic status.

B.1.1. Qudity Indicators  The early childhood education program hes

a

C.

Developed a plan or system for recruitment, including materials to describe
the program.

Developed criteriafor sdlection and placement of children which include
varied methods and techniques for comprehensive screening and
assessment.

An adequate number of staff to meet the needs of children in the program.

B.1.2. Qudlity Indicators  The early childhood educetion facilities are:

a

b.

C.

Barrier free.
Capable of being adapted/atered to meet specia needs.

Adequatdly spaced and equipped to meet the needs of each child.

B.2. Criterion: The early childhood education program provides support services to meet
the needs of the target population.

B.2.1. Qudity Indicators  The early childhood education program provides.

a

Information about the program in the languages of various ethnic groupsin
the community.

Information about the program to persons of low socio-economic status
through service providing agencies and organizations.

Language support services for limited English proficient students.

19



d. Readersand interpretersfor hearing and sght impaired students and
parents/guardians.

e. Diagnogtic servicesfor students suspected of being handicapped;
psychologicdly, neurologicdly, etc.

f.  Specid education services for students with handicapping conditions, and
those needing speech, language, audiologicd, physical and/or occupeationa
therapy; socia work; or specid education aides.

20



CURRICULUM

The content and composition of the preprimary program, including al daily activities, trangtions, and
routines which impact on the child's physicd, socid, emotiond, and intellectua devel opment.

21



CURRICULUM

C. STANDARD: THE PROGRAM IS STRUCTURED TO ENHANCE CHILDREN'S
FEELINGS OF COMFORT AND SECURITY.

C.1. Criterion: The program is structured to ensure the development of positive adult/child
relationships.

C.1.1. Quadlity Indicators ~ Thereis evidence that:

e. Children are treated with warmth, respect and caring, regardless of their
socio-economic, culturd, ethnic, religious, or family background, and
regardless of their behavior, appearance, or any handicapping condition.

b. Each child experiences positive adult attention during the day.

c. Eachchild's primary languageis vaued and used for communicetion.

d. Disciplineis pogtive, predictable and congructive (adults do not shame, hit,
dap, or spank children).

C.2. Criterion: The program is structured to ensure that teaching staff are consistent over time.
C.2.1. Qudity Indicators.  There is evidence that:
a. The program has a policy which promotes extended employment of staff.

b. Staff scheduling is designed to provide children with consstency of adult
upervison.

c. Children can identity a specific adult from whom to seek help, comfort,
attention, and guidance.

C.3. Criterion: The program is structured to ensure the development of positive child/child
relaionships

C.3.1. Qudity Indicators ~ Thereis evidence that:
a. Children are given opportunities to interact informaly with one another.

b. Adults provide information to children enabling them to interact more
effectively with one another.

c. Adults hep children initiate interactions with peers.
22



d. Adults hep children negotiate conflicts anong themsdves.

e. Adultsteach children specific socid skillsto enhance interpersond relations.

C.4. Criterion: The program is structured to ensure that children's biologica needs are
met.

C.4.1. Quadlity Indicators ~ Thereis evidence that:
a. Children may usethe toilet whenever they deem it necessary.
b. Children may rest when they aretired.
c. A nutritious snack is made available during each 2 1/2 hour sesson.
d. Drinking water is available to children throughout the day.

e. The program policy states that depriving a child of snack, rest, or
necessary toilet use is forbidden.

C.5. Criterion: The program is structured to ensure that children's physical needs are
met.

C.5.1. Qudity Indicators ~ Thereis evidence that:
a. Thereisno lessthan 35 square feet of classroom space for each child.

b. Comfortable room temperatures are maintained so that children do not
become overheated, chilled, or cold.

c. Thereisadequate ventilation in the classroom.
d. Children'swet and/or soiled clothing is changed promptly.

e. Some additiond clothing for children iskept on hand in the event that the
clothes the child wears to school become soiled/wet.

D. STANDARD: CHILDREN IN THE EARLY CHILDHOOD PROGRAM HAVE
OPPORTUNITIESTO UTILIZE PLAY TO TRANSLATE EXPERIENCE
INTO UNDERSTANDING.

D.1. Criterion: Thevaueof play is demondrated throughout al aspects of the program.
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D.1.1. Qudlity Indicators ~ Thereis evidence that:

a. Adminigrators, teachers, and staff can articulate the value of play in relation
to children's devel opment.

b. Teachersand saff plan opportunities for children to play each day.

c. Adminigrators, teachers, and staff plan inservice sessons on the vaue of
play.

d. Adminigrators, teachers, and staff attend inservice and/or conference
sessions related to play.

e. Adminidrators, teachers, and staff communicate the vaue of play to
parents via newd etters, presentations, etc.

f.  Thecurriculum will reflect the vaue of play inits philosophy statements.
D.2. Criterion: Timeisdesgnated each day for children to explore and play.
D.2.1. Qudity Indicators ~ Thereis evidence that:

a. Thedally schedule reflects ablock or blocks of time equaly designated for
free play and exploration. A minimum of 60 minutes per sessonis
recommended.

b. Children have opportunities to engage in free choice sdlf-initiated activities.

c. Play opportunities are provided for children both indoors and out.

d. Pay opportunities are provided for individua and groups of children.

E. STANDARD: THE CURRICULUM ISDESIGNED TO ADDRESSALL ASPECTS OF
CHILDREN'S DEVELOPMENT.

E.1l. Criterion: Everything that is planned throughout the school day isrelated to the overdl
curricular gods.

E.1.1. Qudity Indicators  Thereis evidence that:

a. Theentire day has been planned from the child's entry into the program
to the child's exit from the program.

b. Each activity, routine, and trangition is rdated to curricular gods.
24



E.2.

E.3.

Spontaneous learning experiences are incorporated into the daily schedule
as ameans to further children's growth and devel opment.

Each child recaives a greeting, receivesindividud attention, and is bid
"good bye" each day.

Adults in the program are aware of what each child is doing throughout the
day.

Two-way communication exists between home and school so that home
events are consdered in planning a child's day and school experiences are
communicated to the families

Criterion:  The curriculum is desgned to address the unique needs of the young
child.

E.2.1. Qudity Indicators  Thereis evidence that:

Criterion:

a

Parents are trested as the most important influence in their child's
development.

Children have ample opportunities for non-regimented peer interaction.

The separation process from home to schoal is handled with sengtivity
and respect for the children's individua needs.

Attempts to socidize children are congtructive and esteemenhancing.

Children's anti-socia behavior is recognized as alack of skill or knowledge
and is appropriately addressed as part of growth and development.

Adultsin the program recognize thet children think and reason differently
from more mature learners.

Activities, trandtions, and routines are designed keeping in mind children's
attention gpan, need for activity, physica development, need for socid
interaction and attention from caring adullts.

The curriculum is designed to include experiences related to children's aesthetic,
cognitive, emotiond, language, physicd, sensory, and socid development.

25



E.3.1. Qudity Indicators  Thereis evidence that the program provides opportunities

o.

for the developmenta growth of each child in the
following aress.

Aesthetic devel opment including the development of imagination, aswdl as
an awareness, gppreciation and enjoyment of art, music, drama, poetry,
prose, and the wonders of the natural world.

Emotiona development, including the development of basic attitudes of
trust, autonomy, and initiative, as well as a positive self concept.

Socid development, including acquisition of interpersond skills, sdif-
discipline, empathy, and respect for others.

Cognitive development, including knowledge of the physical world, cregtive

problem solving skills, decison-making skills, and gppropriate socid
knowledge important to the culture.

Language devel opment, including auditory discrimination, listening and
gpeaking kills.

Physical development, including smal and large muscle development, as
well as body awareness.

Sensory development, including visud, tacticd, and olfactory perception.

E.4.  Criterion: The curriculum is designed to include experiences related to multicultura
awareness.

E.4.1. Qudity Indicators ~ Thereis evidence that:

a

Children have opportunities to interact with adult members of their own and
of other cultura groups.

Classroom activities include books, pictures, props, music, foods, materias,
field trips, and costumes representing awide range of cultura groups.

Children receive positive, accurate information about avariety of cultura
groups.

Multiculturd activities are integrated into the daily routines of the program
rather than being reserved only for holidays or specid occasions.

26



F. STANDARD: ACTIVITIESARE DESIGNED TO TEACH CHILDREN CONCEPTS AND
SKILLS THROUGH ACTIVE MANIPULATION OF OBJECTS.

F.1. Criterion: Theearly childhood program provides awide variety of equipment and
materials for children's use.

F.1.1. Qudity Indicators  Thereis evidence that:

a

Children have access to art supplies such as many different kinds of media
and implements including easdls, tempera, water colors, finger paints, chalk,
crayons, colored markers, clay, play-dough, stencils, cookie cutters,
magazines, pictures, bags, yarn, colored paper, tissue, etc.

Children have access to magnifiers, magnets, pan baance, rocks, shells,
plants, anima habitats such as a fish aguarium, or environment for a
chameleon or small mammal, abandoned bee hives, or bird nedts, leaf and
seed collections, and other objects related to the topic of focusin the
classroom.

Children have access to objects of varying sizes, shapes, and colors for
sorting, counting, grouping and categorizing in addition to varieties of
equipment and materias for measuring length, volume and weight.

Children have access to musica and rhythm instruments which are available
for exploration and experimentation along with awide variety of records
and tapes for children's selection and use.

Children have access to a dramatic play areawhich includes equipment and
props that will enable the children to explore a variety of roles.

Children have access to large hollow blocks, as well as smdler unit blocks,
aswdl asfigures and vehicles that can be chosen by the children to enhance
their play.

An area of the classroom for the children's use is supplied with age
appropriate books of various sizes, shapes and subjects, along with puppets
and other story-telling props such as flannel board and pictures.

Children have access to kinesthetic/tactile dphabet |etters, pencils, stapler,
and other suppliesthat can facilitate a child's exploration of writing.

Indoor and outdoor sand/water play areas are supplied with avariety of
containers, implements and toys to enrich sand/water play.
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Y oung children are provided with many opportunitiesto interact in
meaningful print contexts: listening to Sories, participating in shared book
experiences, making language experience stories and books, developing
expanded vocabularies, reading classroom labdls, and using print in the
various learning centers, rather than whole group ingtruction which focuses
upon isolated skills which include repetition and memorization.

The classroom equipment includes items which will contribute to children's
development of fine motor and large motor skills, eye-hand coordination,
and visud discrimination. Examples of such itemsinclude puzzles, Lego-
type blocks, lotto-type toys, peg boards, parquetry blocks with pattern
cards, lacing items, bals, bean bags, riding vehicles, etc.

F.2.  Criterion: Activitiesfor children are designed to involve the greatest number of
Senses.

F.2.1. Qudity Indicators  Thereis evidence that:

a.  Adults present the concept using methods which focus first on a particular

b.

C.

sense, and then on different senses.

Adults design ectivities in which children are able to utilize two or more
Senses.

Adults design activities in which concepts are presented to childrenin a
manner which dlows children to use the sense he or she finds most

sisfying.

F.3. Criterion: Concepts are presented to children via hands-on materids rather than through
paper-pencil exercises.

F.3.1. Qudity Indicators  Thereis evidence that:

a. Teachers plan and implement activities which involve children handling

b.

three-dimengiond objects as away to gain information and knowledge.

Workbooks and ditto sheet exercises are not the primary resource used for
indruction.
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G. STANDARD: ACTIVITIES FOR CHILDREN ARE DESIGNED SO THAT CONCEPTS
AND SKILLSARE APPROPRIATELY PRESENTED BY UTILIZING A
VARIETY OF METHODS AND TECHNIQUES.

G.1

Criterion:  Adults present concepts severd times using various materials and methods of
ingruction.

G.1.1. Qudity Indicator:  Thereis evidence that:

a

b.

Sdf-correcting materids are available for children's use.

Activities and materials are available for extended periods of time so
children can repeat and expand on their previous experience.

Additions to learning centers are made throughout time in order to enhance
and expand concept development.

Children's desire to repest experiencesis encouraged by adults.

Language experiences which include repetition are incorporated into
children'sdaily activities.

H. STANDARD: THE CURRICULUM ISDESIGNED TO ENABLE CHILDREN TO
EXPERIENCE BOTH CHALLENGE AND SUCCESS.

H.1L

H.2.

Criterion:  The early childhood program provides materiads which are age-appropriate.

H.1.1. Qudlity Indicators ~ Thereis evidence that:

a

Children have access to toys and other play equipment, as pecified in
Standard F.

Criterion:  The early childhood program provides materids which are gppropriate for
mesting the needs of individua children.

H.2.1. Qudlity Indicators ~ Thereis evidence that:

a

b.

Adults can articulate a match between children's needs and the materids
they make avallable as wdl asthe activities they plan.

Children have choices about which materidsto use.
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H.3. Criterion: Theearly childhood program is designed to give children an opportunity to
explore new materids as wdl asto explore familiar materidsin new ways

H.3.1. Qudlity Indicators ~ Thereis evidence that:
a. Materidsin each learning center change over time.
b. New materids are periodicaly introduced.
c. Teachersplan experiences, activities, vistors, and fidd trips that are novel.

d. Teachers encourage children to modify in some way old approaches to
activities and materias.

e. Children are given opportunities and encouraged to utilize materids
condructively in non-standard ways.

H.4. Criterion: The early childhood program is designed so that materials and routines are not
changed completely at any one time. Instead, there are opportunities for
children to engage in some experiences which are familiar.

H.4.1. Qudity Indicators ~ Thereis evidence that:
a. Somefamiliar materids are dways made available to children.

b. New experiences build on familiar ones.

H.5. Criterion: The early childhood program is designed to enable adults to teach in ways
which address children's differing dbilities.

H.5.1. Qudlity Indicators ~ Thereis evidence that:

a. Teachersinformaly assess children's progress so materids reflect the ability
range of the group and/or individud children.

b. Openended materids are made available for individua children's
exploration and experimentation.

STANDARD: THE CURRICULUM ISDESIGNED SO THAT ACTIVITIES ARE
CAREFULLY AND DEVELOPMENTALLY SEQUENCED.

I.1.  Criterion: Activities are planned and implemented in kegping with children'slevel of
functioning and comprehension
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1.2.

[.1.1. Quadlity Indicators.  Thereisevidence that:

a

Adults can articulate developmentally appropriate expectations for
children's behavior and performance.

Expectations for children's performance are in kegping with child
development norms for children of that age or ability levd.

Routines, activities, and trangtions have been individualized to meset the
needs of specific children in the group.

Teachers are aware of each child'sleve of functioning and comprehension
in relation to aesthetic, emotiond, language, cognitive, physica, sensory and
socid development.

Teachers amplify, maintain or extend activitiesin response to children's
demondtrated leve of functioning and comprehenson.

Criterion:  Activities are planned and implemented so that they build on those presented
earlier and lead to those coming next.

[.2.1. Quadlity Indicators.  Thereisevidence that:

a

Teachers can describe the prerequisite skills children must demondratein
order to engage in an activity for which those skills are required.

Children have had opportunities to learn prerequisite skills prior to engaging
in the activity for which required.

Teachers have andyzed the tasks they expect children to perform.
Teachers have broken tasks down into managesable steps for children to
accomplish. The accomplishment may occur within one day, over severd

days, or over the year.

Teachers can articulate to others the ultimate goa toward which a particular
activity isrelated.

Teachers can plan and carry out a sequence of activities which might
logicaly enable children to progress toward an ultimate god.

When achild experiences difficulty, the teacher introduces information or
materias which make the task more managesble for that child.
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1.5.

h.  When achild demonstrates mastery of a given concept or objective, the
teacher introduces information or materids which enable the child to make
progress toward the next step in the planned sequence.

Criterion:  Activities are planned and implemented so that fundamenta skills are
presented prior to more complex skills;, concrete, hands-on concepts are
presented prior to abstract concepts.

1.3.1. Qudlity Indicators.  Thereis evidence that:

a. Teacherscan identify aparticular skill or concept on a continuum from
fundamenta to complex, concrete to abstract.

b. Teacher plans, over time, reflect a sequence from smple to complex skills
from concrete to abstract concepts.

Criterion:  Activities are planned and implemented so children have opportunities to
explore concepts and materials prior to being expected to acquire related
information, produce a related product or demondtrate arelated skill.

1.4.1. Quadlity Indicators.  Thereisevidence that:

a. Children have opportunities to engage in exploration of materids or
concepts with which they have had little prior experience. This may take
place within one day, over severd days, or throughout the yesr.

b. Children have opportunities to engage in brief periods of exploration of
materias or concepts that are familiar to them prior to dedling with themin

some prescribed way.

Criterion:  Activities are planned and implemented which address sequentidly al
phases of learning: exploration, acquisition, practice, and generaization.

1.5.1. Qudity Indicators:  Thereis evidence that:
a. Teachers provide many varied opportunities, materias, and equipment for
children to observe, explore, and experiment with their environment on a

continuing besis.

b. Teachers present sKkills, concepts, and information for children to learn, only
after children have had ample opportunity for exploration.
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Children are given opportunities to practice what they have learned prior to
being expected to learn something new.

Children are given opportunities to gpply what they have learned in new
gtuations.

Children are given opportunities to discover some skills, concepts and
information for themselves.

Teachers utilize specific indructiona Strategies to teach children skills,
concepts, or information they cannot discover on their own.

J. STANDARD: THE CURRICULUM ISDESIGNED TO PROMOTE INDIVIDUALIZED
INSTRUCTION RATHER THAN REQUIRING CHILDREN TO MOVE ASA
GROUP FROM ONE LEARNING OBJECTIVE TO THE NEXT.

J.1.

J2.

Criterion:

Individua planned activities cover a wide enough range of objectives to account
for the varying abilities of children in the group.

J1.1. Qudity Indicators.  Thereisevidence that:

Criterion:

a

Activities have more than one objective, since children in agroup are not dl
magtering the same kills a the same time.

Teachers can articulate a developmentally appropriate range of objectives
for each activity they plan.

Children are graded or evauated on the basis of individua accomplishments
and not by comparison to the accomplishments or development of other
children.

Children's lack of accomplishment is never purposdly brought to the
attention of the group.

Children are not pendized in any way for lagging behind their classmaesin
any area of development.

Children are never pressured into progressing faster than they are able
samply because others in the group are more advanced.

All children are not required to accomplish the same objective a the same point

intime
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J2.1. QudityIndicators.  Thereis evidence that:

a

b.

Learning objectives are presented on numerous occasons and in avariety
of ways.

The sequence and rate in which learning objectives are presented isin
keeping with children'sindividua predetermined schedule.

K. STANDARD: THE CURRICULUM ISDESIGNED TO ENABLE CHILDREN TO LEARN
THOSE THINGS WHICH ARE IMPORTANT TO THEM.

K.1. Criterion: Theearly childhood program dlowsfor flexible curriculum planning and
scheduling.

K.1.1. Qudity Indicators ~ Thereis evidence that:

a

Children involved in exploration and experimentation are encouraged to
continue without unnecessary interruption.

Children are alowed to pursue activities at their own pace, rather than
aways being required to "rotate”’ from areato area on aschedule.

Teachers take advantage of spontaneous eventsto expand children's
knowledge and experience base.

Teachers do not plan an entire year's themes a the beginning of the year.

Teachersrevise or replace thelr plans for an activity if they recognizeit is
not in keeping with children's current needs.

Teachers encourage spontaneous, as well as planned, investigation of those
occurrences which arouse a child's curiosity and interest.

K.2. Criterion: The early childhood program is designed in such away that children's idess,
interests and concerns are acknowledged, respected and supported.

K.2.1. Qudity Indicators ~ Thereis evidence that:

a

b.

Teachers answer children's questions promptly and accurately.

Teachers respond to children's ideas and suggestions and implement them
when feasible.



K.3.

c. Home and community events important to children are addressed in atimely
manner and used as an opportunity for learning.

Criterion:  The early childhood program is designed to incorporate children's idess,
interests, and concerns as the basis for activity planning.

K.3.1. Qudity Indicators ~ Thereis evidence that:
a. Maerids children request frequently are made available, as appropriate.

b. ldeasfor weekly themes and activities are based on the staff's knowledge of
topics and issues important or interesting to children in the group.

c. Children are encouraged to seek answers to their questions by
experimentation.

L. STANDARD: ADULTSIN THE EARLY CHILDHOOD PROGRAM USE LANGUAGE

L1.

L.2.

L.3.

WHICH ENHANCES CHILDREN'S CRITICAL THINKING.
Criterion:  Adultstalk with children individualy and in smdl groups.
L.1.1. Qudity Indicators ~ Thereis evidence that:

a. Adultsin the program plan or take advantage of spontaneous eventsto talk
with each child individualy.

b. Adctivity plansinclude time for smdl group discussons.
Criterion:  Adults ask children open-ended questions.
L.2.1. Qudity Indicators ~ Thereis evidence that:

a.  Adults ask children questions to which there is more than one correct
answer.

b. Adults ask children questions that require more than a one word answer.
Criterion:  Adults ask children questions which require them to predict or make judgement.
L.3.1. Qudlity Indicators.  Thereisevidence that

a. Adultsask "what if, how, or why" questions which require youngsters to
predict cause and effect relationships.
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b. Adults offer children choices from which to choose

c. Adultsoffer children opportunities to evauate the decisons the children
have made.

L.4. Criterion: Adults encourage a child to understand the perspective of another person.
L.4.1. Qudity Indicators ~ Thereis evidence that

a  Adultstak to children aout the children’ s emotions and the emotions of
others.

b. Adults encourage children to make judgements about how they, or another
person, might react in a given circumstance.

c. Adults provide children with information regarding other peoplesviewsin a
given stuation.

L.5.  Criterion: Adultsinvolve children in decison making.
L.5.1. Qudity Indicators ~ Thereis evidence that:
a. Children have opportunities to help make class rules.
b. Children have opportunities to contribute their ideas to class decisons.

c. Children areinvolved in planning, implementing, and evauaing some class
activities.
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LEARNING ENVIRONMENT
AND
EQUIPMENT

The physcd setting, including the avallability and arrangement of space and dl gppointments, such as
toys and other materials or supplies needed to operate the early childhood program.
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LEARNING ENVIRONMENT AND EQUIPMENT
M. STANDARD: THE EARLY CHILDHOOD EDUCATION PROGRAM PROVIDES
ADEQUATE AND APPROPRIATE FACILITIES, SPACE, EQUIPMENT,
SUPPLIESAND MATERIALS.

M.1. Criterion: Thefacility is safe, secure and complies with the legd requirements of the
appropriate licenang or accrediting loca or sate agency.

M.1.1. Qudity Indicators. ~ Thereis evidence that:

a. Children are protected from access to hazard areas (e.g., streets, parking
lots, driveways, swimming pools, hot stoves, incinerators, etc.).

b Anannud ingpection is made by the locd or sate fire marshdl.

c. Medicine and dl toxic substances are stored and locked out of children's
reach.

d. The program has written procedures for the evacuation and care of children
and gaff for each of the following emergencies:

-fire
-tornado
-serious accident or injury
e. Smoking is prohibited in areas where children are present.
M.2. Criterion: Physicd spaceisarranged into learning centers and activity aress.

M.2.1. Qudlity Indicators. ~ Thereis evidence that:

a.  Theclassoom spaceisdivided in such away that severa smdl group
activities can take place Smultaneoudy.

b. The classroom spaceis divided into small group aress, each one focusing
on adifferent curricular domain (aesthetic, emotiona, language, cognitive,
sensory, socid, physicdl).

c. Theactivity areasin the classroom represent a variety of physical structures
(e.g., table activities, open space, adramatic play corner, €tc.).
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d.

The activity areasin the classroom represent a variety of ingructiond
drategies (eg., child initiated, adult initiated, quiet, active, solitary play and
cooperative play activities).

M.3. Criterion: Physica spaceis arranged to facilitate both privacy for children and group
interaction.

M.3.1. Qudity Indicators.  Thereis evidence that:

a

b.

A carpeted areais available for whole group gatherings.

The classroom design includes spaces where the child can be away from the
group and observed by staff.

Thereisaplace for each child to hang his or her clothing and store persond
belongings.

The classroom design dlows children unobstructed movement from areato
area.

M.4  Criterion: Physicd spaceis arranged to promote the gods of the curriculum.

M.4.1. Qudlity Indicators. ~ Thereis evidence that:

a

b.

Furniture is of suitable sze for the age of the children.

The classroom includes an area for messy activities.
Materidsfor the children's use are easily accessible to them.
Classrooms are clean and uncluttered.

The facility has an outdoor play areawhich includes avariety of surfaces
and devations (soil, grass, sand, hard, flat, and elevated).

Payground equipment is of suitable sze for the age of the children.

Water is made available with which children can play and/or wash.
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ADVISORY COUNCIL
COMMUNITY INVOLVEMENT

An organized group of persons which serves as acommunication link between the home, school, and

community. This council asssts adminigtrators and teechers in planning, developing, and reviewing the
early childhood education program.
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ADVISORY COUNCIL/COMMUNITY
INVOLVEMENT

N. STANDARD: AN ADVISORY COUNCIL ISORGANIZED AND HAS RESPONSIBILITY
FOR ADVISING, RECOMMENDING, AND ASSISTING SCHOOL
PERSONNEL CONCERNED WITH THE EARLY CHILDHOOD
EDUCATION PROGRAM.

N.1. Criterion: Anadvisory council has membership which is representative of the community.

N.1.1. Qudlity Indicators ~ The advisory council:

a

Is comprised of members who are selected/elected or recommended by the
early childhood program staff, school adminigtrators, parent group(s), and
the community.

Includes diverse representation of the community, such as parent/guardians,
businessindustry, parent education professionds, university/college
educators, child development advocacy groups, interdisciplinary (human
services) professions, etc.

Has appropriate representation as found in the community including: maes
and femdes, racid/ethnic groups, including limited English proficiency;
persons with handicapping conditions, public/non profit agency programs,
private/profit programs.

Includes representatives of the early childhood education staff as ex-offico
members.

Has aroster of membersin aform that is avallable to dl interested
persons.

N.2. Criterion: The advisory council operates within established gods and objectives for the
early childhood education program.

N.2.1. Qudlity Indicators ~ The advisory council:

a

Meets at |east twice each year.

b. Operates within the framework of written policies or bylaws.

C.

Elects a chairperson and a secretary.
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N.3.

N.4.

N.5.

d. Followsaplanned agendawhich is distributed to the group prior to each
mesting.

e. Maintains meeting minutes which are distributed to the members following
each mesting.

f. Mantansafile of minutesfor al meetings.

Criterion:  The advisory council has established roles and responsibilities for advisng and

assigting the gaff regarding the program.

N.3.1. Qudlity Indicators.  An advisory council will make recommendations

concerning:
a. Theneeds of the community.
b. Long range program planning.
c. Program budget and fiscal concerns.
d. Personnd issues (staffing design, evauation, career development, etc.).
e. Annud program evauation.

Criterion:  The advisory council has respongbility for actively supporting the early
childhood education program through public relations efforts.

N.4.1. Qudlity Indicators ~ An advisory coundil:

a. Isactivewith interpreting and promoting the early childhood program to
personsin the community, loca organizations, and legidature.

b. Actively promotes the early childhood education program with the school
board and adminigtrators, when appropriate.

Criterion:  Community representatives and resources are identified and effectively utilized
by the early childhood education Sff.

N.5.1. Qudlity Indicators ~ The advisory council is used:
a. Tomantain acurrent and comprehengve list of community resources such

as professona and service organizations, business and industry, and human
sarvice agencies.
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b. Asameansof induding community resources in the ddlivery of the
program through field trips, speakers, classroom aides, etc.

c. Asan opportunity for parents and community membersto vist, observe,
and/or participate in establishing the gods and objectives of the early
childhood education program.
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PARENT/FAMILY INVOLVEMENT

Family-oriented programs which are integrated into the overd| early childhood education program and
which provide parents and other family members with opportunities to participate in al phases of
program development and implementation. Opportunities for parents and families to recelve support,
expand knowledge of child development, and increase parenting skills and extend children'slearning at
home are included.



PARENT/FAMILY INVOLVEMENT
O. STANDARD: THE EARLY CHILDHOOD PROGRAM PROVIDES SUPPORT FOR
FAMILIES, ASSISTS PARENTSIN DEVELOPING AN IN-DEPTH
UNDERSTANDING OF CHILDREN, AND ENCOURAGESFAMILY
MEMBERS TO PARTICIPATE IN ALL PHASES OF THE PROGRAM.

0O.1. Criterion:  Opportunities for involvement in the child's classroom program are extended to
parents and other family members.

0O.1.1. Qudlity Indicators.  Opportunities for parent/family participation include:

a. Assging with teacher-initiated activities during individud and group
adtivities.

b. Assging children in meeting their needs.
c. Assding with the supervison and facilitation of activity centers.

d. Assgingin planning and implementing fidd trips, vigtation, and
demondtrations.

e. Assging with preparation of learning materids for daly activities.
f.  Observing children in the classroom context.

g. Contributing ideas or activities for the curriculum.

h.  Providing occupationd and cultura role models.

0.2. Criterion:  Opportunities for participation in activities ouside of the child's classroom are
available to parents and other family members.

0.2.1. Qudity Indicators.  Opportunities include participation in:

a. Advisory council or committee activities including program planning,
development, implementation, and evauation.

b. Parent education, enrichment or parent support group programs and
activities.

C. Parent-to-parent outreach and support efforts.
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d. Family activities (potlucks, movies, workshops, €tc.).
e. Support services and resources offered by other agencies or ingtitutions.

0.3. Criterion: Parents and family members are provided access to specid servicesif/when
needed.

0.3.1. Qudity Indicators.  Accessis provided to:

a. Specid sarvices or equipment to facilitate learning in regular classroom
Settings.

b. Specid education services.

c. Children's Protective Services, through referras for suspected child abuse
or neglect.

d. Parent support groups, through referra of high risk parents to appropriate
community programs.

0.4. Criterion: The gaff and advisory council of each early childhood education program will
review and evauate program requirements, policies, and procedures, activities,
and events to determine (1) program responsiveness to families needs and
condraints, and (2) program impact on family systems.

0.4.1. Qudity Indicator:  Program responsiveness to families includes:
a. Theplanning of parent-staff meetings, parent education and enrichment
series, and parent participation opportunities in ways that reflect varying
work and family schedules.

b. The provison of child care during meetings and events which involve
parents without their children.

c. Fadilitation of car pools and other transportation opportunities as needed.

d. At-home learning activities which can be completed with materids usudly
found a home in the context of daily family activities and routines.

e. Periodic surveys (formd questionnaires and informa inquiries) requesting

parent input regarding their interests, needs, and their levd of satisfaction
with arange of program components.
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0O.5. Criterion: The adminigtrators and ingructiond saff of the early childhood education
program maintain close contact with parents and other family members and
seek input from the family about the child and his’her program.

0.5.1. Qudity Indicators ~ Family-gtaff interaction and exchange occurs through:
a. At least two home viststo each family annualy.
b. Phonecdls.
c.  Written communications including notes, letters, and newdetters.
d. Parent-teacher conferences and planning sessions.
e. Parent-gaff meetings (individuad and group).
f.  Parent participation in the classroom.
g. Parent-child events and family activities attended by program steff

0.6. Criterion: Parents and other family members have access to information, resources, and
materias which improve the qudity of family life and/or support children's
learning and devel opmen.

0.6.1. Qudlity Indicators.  Accessis provided to:
a. A cdealy marked, easily accessible space (aroom or acorner of aroom
with shelves and a bulletin board) which contains information and resources
for familiesin the form of books, learning handouts, brochures, and flyers

about events of interest to families with young children.

b. Materias (books, pamphlets, activity cards) about child and family
developing, discipline, and parenting.

c. Information and materids regarding services available through
community/resource agencies.
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FUNDING

The provision, appropriation, and use of monies to support the operation of the early childhood
educetion program.
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FUNDING

P. STANDARD: FUNDS ARE PROVIDED FOR RESOURCES TO IMPLEMENT AN EARLY
CHILDHOOD EDUCATION PROGRAM, REFLECTIVE OF THE STATE
AND LOCAL PROGRAM PHILOSOPHY, STANDARDS AND
GUIDELINES.

P.1.

P.2

Criterion:  Funds are provided to purchase resources for ingtruction:

P.1.1. Qudlity Indicators  Funds are provided for:

a

b.

Classrooms and maintenance.
Assurance of safety and hedth.
Assurance of accessihility for al children and adults.

Ingtructiond materias and supplies which contribute to teaching and
learning.

The purchase and maintenance of equipment which contributesto the
teaching/learning Situation.

Materids and supplies to implement al program components and
accomplish dl program objectives.

Evauation of the early childhood education program.

Employment of teacher aides, pargprofessonds, and other ancillary
personnel to assst program implementation.

Deveoping and revisng curricular and ingructiona materias.

Criterion:  Funds are provided for salaries, wages and benefits for al preschool program
daff that are commensurate with other K-12 didrict staff with amilar
assgnments and responsibilities and under the same contract.

P.2.1. Qudlity Indicators  Funds are provided for:

a

The number of early childhood staff necessary to conduct and administer
the early childhood program.
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P.3.

P.4.

b. Additiona pay, compensatory time, or release time with pay for dl early
childhood gtaff to participate in Staff development activities to concur with
contractua agreements.

c. Sdaiesof subdtitute ingtructiona personnd for ingructiond staff members
who participate in authorized professond development activities.

Criterion:  Staff development funds are provided for dl early childhood staff for authorized
expenses and activities, including trangportation and per diem expenses,
according to locd and State guiddines.

P.3.1. Quadlity Indicators  Funds are provided for:

a. Authorized expenses, including travel and registration for early childhood
daff to participate in local and date inservice activities.

b. Authorized expenses, including travel and regidration for
adminigrative/supervisory saff to assst and supervise indructiond staff.

Criterion:  Funds are provided to support parent involvement programs and family oriented
activities.

P.4.1. Qudlity Indicators ~ Funds are provided for:
a. Caregiver sarvices during parent workshops and/or group mestings.
b. Assding parent participation in specia events and other meetings.

c. Resource materidsfor training and/or group mestings.
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ADMINISTRATIVE/SUPERVISORY
PERSONNEL

Personnd at the local level who are responsible for administering and/or supervising program services
and activities of the early childhood education program and providing leadership to the ingructiona
gaff. Such personnd could include digtrict level or building administrators/supervisors who are
responsible for the early childhood education program, or a cluster of programs of which early
childhood education isincluded. Also included are program directors and specidists.
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ADMINISTRATIVE/SUPERVISORY PERSONNEL

Q. STANDARD: THE EARLY CHILDHOOD PROGRAM ISADMINISTERED BY AN EARLY

Q.L

Q.2.

CHILDHOOD SPECIALIST, SUCH ASA CONSULTANT FROM THE
INTERMEDIATE SCHOOL DISTRICT, AN INSTITUTION OF HIGHER
EDUCATION OR THE STATE AGENCY, A PROGRAM ADMINISTRATOR
FROM THE LOCAL SCHOOL DISTRICT OR CONSORTIUM; OR AN
EXPERIENCED TEACHER IN EARLY CHILDHOOD EDUCATION.

Criterion:  The early childhood specidist is qudified to supervise and manage the early
childhood program, to evauate the program and to direct program and Staff
development.

Q.1.1. Qudity Indicators.  The early childhood specidist has.
a. A graduate degree in early childhood education or child development.

b. Demongrated successful experience working with young childrenina
group setting.

c. Educationd preparation and/or experience in planning, developing,
implementing, and evauating curriculum for avariety of populations.

d. Educationd preparation and/or experience in supervison and evauation of
personnd.

e. Educationd preparation and/or experience in managing, implementing, and
evauating gaff professona development programs.

Criterion:  The early childhood adminigrator is quaified to implement, evaluate, and
manage the early childhood program and the budget, to coordinate the
organization and utilization of the advisory council, and to serve asalink
between the early childhood program and the district's centra
adminigration, and the gppropriate loca, state, and federa agencies.

Q.2.1. Qudity Indicators.  The early childhood program administrator has.

a. Theeducationd training to meet the state and locd requirements for an
elementary school adminigtrator.

b. Educationd preparation in the developmentd approach to early childhood
educetion.

c. Demondrated successful experience working with children in group
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Settings.
d. Educationd preparation and experience in the supervison, management,
and evaluation of personnd, facilities, and program budget.

e. Educationd preparation and experience for the coordination of the early
childhood program with other locd, state, and federa agencies.

f.  Responghility for obtaining the resources necessary to fund the program.

Q.3. Criterion: The early childhood specidist and/or the program administrator have the
responghility for directing the evaluation activities of the program and
indructiona personnd.

Q.3.1. Qudity Indicators.  The early childhood specidist and/or program
adminigrator:

a. Plan and direct, in conjunction with teachers, saff , and parents, the annud
evauation of the early childhood education program utilizing locd, state, and
national standards or criteriafor early childnood educetion.

b. Useavariety of techniques (observation, sdf-evauation, etc.) to evauate
gaff performance according to locd, state, and nationa standards and/or
criteria

c. Utilizethe results of saff performance evaduation to plan activities for
program improvement, staff development, and training.

Q.4. Criterion: Theearly childnood specidist and/or program administrator participatein
continuing education/professond development activities.

Q.4.1. Qudity Indicators.  The early childnood administrator/supervisor:
a. Paticipatesin a least one early childhood professiona development
activity such as college course, inservice activity, workshop, seminar or

training program each year to update knowledge and experience.

b. Actively associates with at least one professona organization concerning
young children.

c. Actively seeks knowledge and ideas by using professond publications.
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INSTRUCTIONAL STAFF
PERSONNEL

Theingructiond gaff includes al personne who are assigned responsibility for teaching or assging in
teaching in the early childhood education program. Such personne may include the early childhood
teacher, paraprofessiond, or associate teacher*, and teacher aide or teacher assistant* and non-paid
personnd including parents and other volunteers.

*The titles, associate teacher and teacher assistant, as used in some settings, are included to concur with the nomenclature
provided by the National Association for the Education of Y oung Children.



R. STANDARD: EARLY CHILDHOOD PROGRAMS ARE STAFFED BY INDIVIDUALS
WITH DIFFERING LEVELS OF EDUCATION AND EXPERIENCE, AND
THE INSTRUCTIONAL STAFF SHOULD HAVE RESPONSIBILITIES
COMMENSURATE WITH THEIR BACKGROUNDS AND EDUCATIONAL
TRAINING.

R.1.

INSTRUCTIONAL STAFF

Criterion:  The early childhood teacher is qudified to develop and implement an

educationd program appropriate to the developmenta needs of the children and
familiesbeing served. He or sheisresponsible for the care and education of the

group of children served as well as the development of continuing parent
education and involvement groups.

R.1.1. Quadlity Indicators  The early childhood teacher has educationd training

induding:

a. Anealy childhood (ZA)* endorsement or abachelor’s degreein early

childhood/preschool education or child development, or equivaent
continuing education experience as approved by the State Board of
Education, or equivaent experience as a certified teacher of children 0
through 6 years of age.

Certified dementary teachers who do not have either ZA endorsement or
equivaent State Board of Education approved continuing education units
may be employed beginning September 1, 1988, if enrolled in an early
childhood/preschool education or child development program and must
complete the ZA endorsement program within five years. Beginning
September 1, 1993, dl teachers must have early childhood (ZA)
endorsement.

Certified dementary teachers assigned to preschool programs prior to
September 1, 1988, who do not meet either of the above criteria, may
continue to teach young children.

. Courses and supervised field experience which meet the criterion

established by the Teacher Preparation and Certification Division of the
Michigan Department of Education in evauating programs submitted for
approvd for the ZA endorsement, according to criteria established by the
State Board of Education.
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The ZA endorsement is given by Michigan colleges and universities upon completion of an 18-hour early childhood

education program requirement and is recognized by the Michigan Department of Education as fulfillment of teacher
certification in pre-kindergarten and kindergarten.

R.1.2. Qudity indicators.  The early childhood teacher has had work/field

R.2.

Criterion:

experience induding:

Opportunities to plan and implement developmentally appropriate activities
for preschool children.

. Opportunities to observe and evauate the growth of children within an

appropriate classroom setting over an extended period of time.

. Opportunities to plan and implement a parent education program.

. Prepardion to plan, implement, and manage the curriculum through a

variety of teaching Srategies.

Preparation to establish and utilize postive classroom management

techniques and discipline procedures.

Preparation to plan and implement activities which are multi-culturd and
nor-sexigt.

Preparation in supervision, management and evauation techniques for the
gppropriate coordination of ingtructiond and support staff.

The early childhood support staff, the paraprofessionals or associate teachers
and teacher aides or teacher assstants, are trained to implement program
activitiesand assigt in the care and education of the children served under the
supervison of the early childhood teacher.

R.2.1. Qudlity Indicators ~ The early childhood paraprofessional or associate teacher

is supervised by the early childhood teacher who has:

a. Anasociate degreein early childhood/preschool educetion, child

development, child care, or Child Development Associate® (CDA)
credential or equivaent continuing educeation experience, as gpproved by
the State Board of Education.

. Supervised work or field experience implementing educationd activities for

young children.

R.2.2. Qudlity Indicators  The early childhood teacher aide or teacher assstant is

supervised by the early childhood teacher who has.
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5 The Child Development Associate is anationally recognized credential awarded through the Council for Early
Childhood Professional Recognition, a subsidiary of the National Association for the Education of Y oung Children, to
individuals who have demonstrated criteria-based competence in working with children 3-5 years of age.

a. Participated in directed training programs and/or activitiesin child
development or early childhood educetion.

b. Volunteer or work experience asssting in the education and/or care of
preschool children.

R.3. Criterion: Supplementary staff, non-paid personnd (such as parents, volunteers, etc.),
used in the early childhood program to enhance program godls.

R.3.1. Qudity Indicators ~ Supplementary saff will be:

a. Screened in order to protect the physica and emotiond safety of the
childrenin the program.

b. Oriented to understand program goals and objectives aswell asbasic
methods of posgitive interaction with children.

C. Assgned tasks and responghilities commensurate with their own levels of
skills, areas of Kills, and areas of strength.

d. Evauated by the early childhood teacher.

e. Excluded from the count to determine staff- child ratios (because atendance
is voluntary).

S. STANDARD: THE EARLY CHILDHOOD INSTRUCTIONAL STAFFINVOLVED IN
PROFESSIONAL/CAREER DEVELOPMENT ACTIVITIES/PROGRAM.

S.1. Criteion: Theingructiond staff participatesin ongoing professond development activities
including inservice training, professond workshops, courses a ingtitutions of
higher education, teacher exchange, observation, coaching and other training
experiences.

S.1.1. Qudity Indicators.  The early childhood teacher:

a.  Meetsthe mandated guideines for maintaining and continuing teacher
certification or credentiding.
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b. Participatesin at least one early childhood professona development activity
such as a college course, inservice activity, workshop, seminar or training
program each year to update knowledge and experience. Released time
and necessary funds are provided.

S.1.2. Qudity Indicators.  Ingtructiona staff professona/career development efforts
are assisted and supported by:

a. Digrict administrators and supervisors.

b. Maintaining available professond resources related to early childhood
research, methods and techniques for classroom management, and/or child
development theories, etc.

c. Egablishing inservice training activitiesprograms to meet individua staff
needs.

d. Evauating the performance of support saff in accordance with guiddines,
contractua agreements, or policies.

S.1.3. Qudity Indicator:  Ingructiond gteff is

a. Affiliated with aloca, sate and/or nationd organization advocating for
young children and families.

T. STANDARD: TO ACHIEVE OPTIMUM EDUCATIONAL OUTCOMES FOR THE
CHILDREN, STAFF PATTERNS WHICH ALLOW FOR MAXIMUM
STAFF-CHILD INTERACTION AND PROGRAM IMPLEMENTATION
SHOULD BE UTILIZED.

T.1. Criteion: Classdze, teacher-student ratio, and program standards shdl determine the
indructiona gaffing pattern for each classroom.

T.1.1. Qudity Indicators.  Early childhood classes will:

a. Have arecommended range for enrollment of 15-18 childrer? or the
number of children specified in pertinent legidation.

b. Have an early childhood teacher for each independently functioning
classroom who will be asssted by an early childhood paraprofessond or
associate teacher in classes of more than eight children or the number of
children specified in pertinent legidation.
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c. Beunder thedirection of adminigrative/supervisory personnd, including
digtrict leve or building administrators/supervisors who are responsible for
the early childhood education program, or a cluster of programs of which
early childhood education isincluded, in consultation with a specidigt in
early childhood education.

6  The recommended range for class size, and teacher pupil ratio, is based on: (1) criteria established by the National
Association for the Education of Young Children; (2) Characteristics of a high quality preschool program identified by
Schweinhart and Weikart, 1984: New Y ork State, 1982: Weikart, 1985.
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